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The Museums Association (MA) is the independent membership organisation representing museums and galleries in the UK and people who work for them. It has over 5,400 individual members and 600 institutional members. These institutional members encompass around 1500 museums in the UK ranging from the largest government-funded national museums to small volunteer-run charitable trust museums. Formed in 1889, it is a not-for-profit charity, receiving no government funding, which seeks to inform, represent and develop museums and people who work for them in order that they may provide a better service to society and the public.  

1. How would you define cultural education?
Learning is at the heart of what museums do.  The use of the word learning here is significant.  Museums do not simply educate in a didactic, linear way, they provide learning through a variety of means; formally via schools, further and higher education  to informal learning within or outside the museum.  It is understood that this review covers young people age 5 to 19 but it is important to recognise that cultural education must be seen in the context of learning for all ages and through a multiplicity of formats and techniques.

Definitions on culture and education abound but an acceptable amalgam of a few of them is:

`Enjoying a broad range of culture and art forms, encouraging enjoyment, participation and creativity’

2. What is the value of cultural education and how do you measure this value?
Assessing the value of culture and the learning it provides is very difficult.

The most tangible benefits are:

· Contributing to the understanding of topics within formal school work and the National Curriculum.   For museums, the use of collections is a particularly powerful tool for supporting and bringing to life classroom teaching.  As OFSTED has said, school trips can `contribute significantly to the raising of standards’.

· Cultural learning greatly contributes to the understanding of children’s place in the world.  The mission statement of Tyne & Wear Museum Service succinctly sums up the role of museums but particularly the role of learning:

`to help people determine their place in the world and define their identities, so enhancing their self-respect and respect for others’.

· The participation and involvement inherent in cultural learning has a clear value in encouraging confidence and creativity in all ages, particularly children.

Much work has been dedicated to measuring the value of learning in museums.  The Generic Learning Outcomes developed by the Museums, Libraries and Archives Council have proved to be the most widely accepted way of measuring outcomes.  However, there is a good deal of other evidence provided by evaluating projects run by museums throughout the country in particular those recently funded by Renaissance in the Regions, Creative Partnerships and Strategic Commissioning.

It is also important to recognise that cultural learning, like much of culture itself, has an intrinsic value, particularly in its contribution to happiness and wellbeing, a collection of feelings and attitudes now promoted by the government.


3.
What cultural education do you think a child should experience at each key 

stage?
It is clearly the case that the pressure to concentrate more on the national curriculum and exams increases through a child’s school career.  However, the benefits of cultural learning do not diminish as children get older.  The benefits in support of formal learning as well as the clear benefits of being involved in participation and creativity also do not diminish.  Culture can add value to all types of learning and all children in full-time education should have access to cultural learning at all stages of their school life.

4. What is it that works best about the way cultural education is currently delivered?
Delivery of cultural learning differs from one art form or cultural venue to another.

Learning is perhaps stronger and more embedded in museums than other art forms.  All museums understand and promote learning and all medium and large museums have professional museum educators.  Object-based learning using museum collections offers a dimension to learning that is unique.  It is supplemented by a comprehensive offer including web-based activities, pre-visit work, on-site learning work and post-visit work.

A visit to a museum is by no means essential for the learning to have an impact.  Outreach and visits to schools by museums staff  are increasingly common and convenient for schools and the use of museum websites for formal and informal education is growing.

Museums’ strength lies in their engagement with audiences – particularly in the context of their local communities.  Museums reflect a `sense of place’ as well as encouraging or civic involvement and participation.

Museums (and so museum learning) have proved to be remarkably popular over the last ten years.  The most recent Taking Part survey revealed the number of 11 to 15 year olds in England visiting museums has risen since 2006/07 from 54.7% to 66.89%.

However, it would be remiss not to mention here the threat posed by recent public expenditure cuts.  Much learning work has been prompted by schemes such as Renaissance in the Regions, Creativity, Culture and Education and Strategic Commissioning.  All these schemes are either being closed down or severely reduced.  The cuts in Renaissance plus the damage being done to local authorities is likely to severely reduce the learning capacity and staff within museums.  Cuts by DCMS to nationally funded bodies have also had an impact.  Cuts to  the Royal Armouries Education Department and the closure of English Heritage’s outreach department are just two examples.

5. What is it that could or should be working better in the way that cultural education is being delivered?
The biggest challenge to cultural learning currently is mentioned above in the form of reductions in funding.  The last twenty years have seen great advances in the provision and delivery of learning in museums.  It is to be hoped that the principle of learning is embedded in museums but there is a real fear that museums, with their backs to the wall and tasked with guardianship of buildings and collections, might be forced to relinquish some of their learning capacity.  This review and the unambiguous signal it should send to museums and funders alike is important in pushing home the message that collections are not important in themselves, what matters is what museums do with them.  Learning is the interface between collections and people.

There are a range of issues that need to be addressed to make cultural learning more effective and have a greater impact. .

· Too much learning is institutionally based rather than locally or specialist based.  Cultural learning can often be best delivered across boundaries, art forms and by differing institutions. 

· The result is a great inconsistency in provision across the country depending on local attitudes and budgets as well as the type of schools involved.  If, as the Museums Association believes, there should be a consistent offer made to all school-age children, a nationwide target and supporting delivery mechanisms need to be established.

· Performance indicators and benchmarking are too based on participation numbers and process rather than evaluation being child-centred and based on change on the child.

· Cultural bodies do not work enough with children’s services within local authorities.  In too many cases there is little understanding of the needs and wants of each other.

· Schools do not receive easy-to-use information on what learning cultural bodies can offer. Cultural bodies often provide information separately whereas a more joined-up approach could make it easier for schools to find what their children need. 

· Many teachers are insufficiently trained to have the confidence to make use of the learning on offer.

· For many visits to museums, the principal costs are not at the museum but the cost of cover and transport.  The Field Studies Council recently reported increasing evidence of schools resorting to asking parents to pay for supply teachers to cover for absences during out of school activities.  The biggest single barrier to the greater use of the cultural learning on offer is the cost to schools and parents.

· Schools take too narrow a view of what a cultural learning experience should cover.  There is a perception that only national curriculum topics should be encouraged.  This then results in museums offering only national curriculum topics, neglecting the valuable and fulfilling learning that they could provide in many other areas, making fuller use of more of their collections.. 

6. If we had a blank sheet of paper, what would your view of the ideal funding and delivery structure for cultural education be?
Cultural learning would be supported and enhanced best by a clear unambiguous offer to children backed up with a policy and resources to deliver it.  Children should be guaranteed one cultural learning experience per school term and/or one museum learning experience per school year.

To achieve this and to make these learning encounters meaningful, targeted and impactful, there are three areas to work on: schools, cultural bodies and the partnerships between them and other stakeholders:

1. Schools

· To tie in with commitment for one learning experience per term, schools should allocate sufficient funds to enable this to take place

· Teacher training should contain a compulsory element to help them make the most of cultural learning opportunities

· Each school should appoint a `culture officer’ in much the same way secondary schools have a `careers officer’.  This would be an extra responsibility given to a teacher to be the main point of contact and advice for all cultural bodies who the school may wish to deal with.  He/she would retain and update all information on what is available and encourage and enable colleagues to take advantage of what is on offer.

2. Cultural Bodies

· The learning offer must be maintained.  Cultural bodies, particularly publicly funded ones, should regard learning as essential, not desirable.  The government must support this

· Cultural bodies must make more effort to understand and update themselves of the needs of schools, children, parents and funding bodies

· Not all cultural learning is schools based on and designed to fit the national curriculum.  Informal and family learning is equally valid as is the wide range of learning and experiences outside the curriculum.  Government and OFSTED should articulate this.

· Cultural bodies and funders should not use participation figures as the only measure of success.  Learning should be more child-centred with an emphasis on quality

3. Partnerships

Partnerships between cultural bodies and schools are the key but these partnerships must involve a host of other organisations and stakeholders.

Nationally

Renaissance in the Regions, ACE’s ‘Bridge Organisations’ and Lottery funds should not only provide sufficient emphasis on learning but do all they can in their funding and influence to promote a wide interpretation of learning and the benefits of partnerships.

Locally

Consortia of cultural bodies, schools, community groups, local authorities and other organisations should be encouraged to establish cross-boundary and cross-art partnerships offering local and specialised learning  focussing on the child needs rather than what the cultural bodies  are prepared to provide. 

It is not envisaged that such consortia should be compulsory but they should be encouraged and promulgated as the best way to deliver the high quality learning experience that each child will be guaranteed each term.

Smaller museums without education staff should be encouraged to form 


‘clusters’ or ‘syndicates’ and contract with an outside specialist to deliver their 


learning.
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